ABSTRACT
INTRODUCTION
In today's technological environment, enhanced computer skills are a necessity for growth and survival throughout society. The university community has been affected by an increase in the number of students that need to be taught by faculty who have decreasing resources available. Computer technology has led to the rapid growth of knowledge acquisition and expansion and also provided numerous resources that were never available before to both faculty and students. (Banks, 2002, By Deden,1998; Gibson & Herrera, 1999; & Zhang, 1998 ) to teach their online courses. Faculty cannot take for granted that computer technology alone will enhance student learning. Course materials using computer technology needto be well designed and extensive consideration given to how materials are implemented into the instruction (Berge, 1999; Oliver, Omari, & Herrington, 1998) . Despite the preparationdevoted to developing online courses, students' expectations cannot be addressed without input from the students themselves. In an ideal academic setting, students would come to class as empty vessels to be filled with the knowledge that the faculty member would like them to obtain.
According to Tallent-Runnels, Thomas, Lan, Cooper, Ahern, Shaw and Liu (2006) , "The importance of understanding the learner's goals, needs, and motivations in taking a course is a basic tenet of instructional design" (p.109). Thus, the purpose of this research study is to explore online graduate students' expectations upon entering a course and how their expectations change mid-way through the course.
The goal of the study is to determine why students enrolled and what they expect to contribute to the online learning environment of the course. Since this data is difficult to obtain prior to the student enrolling in the course, it is captured at entry to the course by the researcher.
Most of the research in the affective domain has examined students' attitudes, satisfaction, and perception of the Paechter, Maier and Macher (2010) specifically assessed "how students' expectations of e-learning courses, i.e., important and desirable characteristics of a course, and their experiences in an e-learning course relate to learning achievements and course satisfaction" (p. 233). Students were asked to describe the aspect of teaching and learning they deemed to be important and describe their experience in one online course. Paechter, et al.(2010) determined that "difficulties in maintaining motivation contribute negatively to knowledge acquisition" (p. 225).
With regard to their expectations, i.e., aspects of a course they consider important, students': achievement goals were the best predictors for success and ranked higher than other course characteristics. With regard to their experiences, students' assessments of the instructor's expertise in eLearning, and her/his counseling and support were the best predictors for learning achievement and course satisfaction. The results of the study suggest to influence students' motivation and goals by adapting instruction accordingly and emphasizing the importance of continuing education and training for the instructors (Paechter et al., 2010, p. 222 ).
This study seeks to determine a framework for assessing students' expectations of a course using met expectations Knowing what is expected of faculty does not directly address the expectations of students. Tallent-Runnels et al. (2006) found that research has begun to address the subtle questions regarding who is using online systems and why.
The majority of students were older than the typical undergraduate student; had significant roles in the community; were highly motivated; and focused on achieving specific learning outcomes. Tallent-Runnels et al. also noted that even with a highly focused and motivated student the quality of the instructional design was crucial in providing a successful learning experience.
Developers must design online learning environments to match not only the expectations of the learners but their cognitive styles as well. This cannot be achieved without a method of determining what student expectations and cognitive styles are present. This study will attempt to address the expectations concern. Examining cognitive styles is not a goal of this study although expectancy theory is one of the best known cognitive theories (Steers, Mowday, & Shapiro, 2004) .
Theoretical Framework
Frameworks and theoretical foundations for online course research are limited and appropriate theoretical foundations need to be developed (Bruinsma, 2004 Although, these theories were developed for work and motivation and job satisfaction, they are applicable to the academic context because student motivation and satisfaction with courses are essential to continuing and completing their education. (Irving & Meyer, 1995) . In contrast, this study sought expectations of students upon their entry into an online course to reduce the dependence on students' personal recall. and teacher perceptions, it was concluded that some students' expectations were unrealistic, and the students were not prepared to meet the expectations of the class in terms of workload, accessing teachers and adhering to feedback on assignments. Knowing students' expectations will provide instructional designers and faculty members an opportunity to help prepare students for the realistic aspects of the course.
Vroom's Expectancy Model

Porter-Steers Met Expectations Hypothesis
Met Expectations and Job Satisfaction
Method
Mitchell (1974) suggested that expectancy theory surveys be developed using "the subject's own outcomes" in order to provide more reliability and validity to the study. Vroom's (1964) theory is based on a within subjects approach, so the subject should be asked to list his/her own outcomes, especially in settings where the researcher has no control over the outcomes (Mitchell, 1974) . Limitations of this approach are that the list of outcomes could be very extensive and will need to be reduced by the researcher, and participants may not list negative outcomes which may be important to the study. In this study the researchers had some control by providing the same questions to all students. The list of expectations is extensive and will be thoroughly examined using NVivo 10 software. In an attempt to avoid researcher bias, the researchers did not interact with students during their discussions of their expectations. The extent to which students provided negative information was not the intent of this study, but all responses were examined regardless of tone. 
Measures of Authenticity
Several measures of authenticity were used in this study to ensure the data collection, and analysis provided reliability and validity of results (Merriam, 1998 & Patton, 2008 . All data collection was administered the same way using the same questions in each of 13 sections of seven different online courses in a designated expectations discussion board within each course.
Data Collection
The data was collected over normal class procedures in Because the questions were posted in the same forum, the students had the opportunity to review their previous postings. They also had the opportunity to read and respond to other students' postings. The researcher did not communicate with students regarding whether or not they should respond to other students' postings but some of the responses revealed that some of them did (see discussion section for more information). There were no grades awarded for answering the questions and no penalization for not answering the questions. The first contact was August 2010 and the last contact for purposes of this study was December 2012.
Researcher Bias
Research biases were controlled by the researcher not responding to any of the expectations postings of students unless during member checking there was an obvious disconnect regarding the course content and the student's expectation that was perceived to have an immediate impact upon the student's presence within the course. This is discussed further in member checking. To limit this from occurring, the researcher provided a discussion board forum for students to introduce themselves to others within the course. If, through information provided in the introduction forum, it was determined that the student had enrolled in the wrong course -masters student in a doctoral course or masters student ineligible to take the level of course at this point in their matriculation process, the researcher informed the student that he was in the wrong course. The student may or may not have yet responded to the questions in the expectations forum. Otherwise, the researcher offered no input to students within this forum.
The researcher did provide feedback to students who reassessed their expectations at the six to eight week time period of the course. This was done only to acknowledge the student's posting and progress or lack thereof. Students were not informed that the researcher would provide feedback if they reassessed their expectations.
Member Checking
Member checking was done if the student posted 
Triangulation of Data
Triangulation is broadly defined by Denzin (1978) as "the combination of methodologies in the study of the same phenomenon" (p. 291). Triangulation is used to provide researchers more confidence in the results of a study (Jick, 1979 ).Triangulation's effectiveness is based on the"premise that the weaknesses in each single method will be compensated by the counter-balancing strengths of another… that multiple and independent measures do not share the same weaknesses or potential forbias" (Rohner, 1977, p. 134 ). 
Transcript Analysis
The primary sources of data are the graduate students' responses in the form of transcripts from the expectations discussion boards in 13 sections of seven courses. To make sense of the data, we unitized and categorized the postings from the online expectations discussion boards to determine study participants and the coding scheme (See Tables 1 and 2 
Study Postings
The unitizing process involved a coding operation that separated the participants' online postings from other postings, such as the faculty member's feedback and feedback from peers. We analyzed and assessed each posting based on whether they were doctoral or masters student courses and into the following categories:
Expectation of course, expected contribution to course, and expectation changes. Once the data was placed into the three categories for both the masters and doctoral students in Excel spreadsheets, it was discovered that no masters students had responded to the expectation changes questions; so, three spreadsheets for doctoral students and two spreadsheets for masters students were A1  1  12  10  10  0  A1  2  14  14  14  0  A2  3  2  2  1  0  B1  4  13  13  13  2  B1  5  11  10  10  2  B2  4 
Emerging Themes
Grounded Theory
We used groundedtheory data analysis methods (Strauss & Corbin, 1994) Many students expressed that they wanted to be able to use the information immediately on their current job. Online learning in academic environments is being treated like training by the working adults enrolled in the courses.
Students want immediate use for the educational content.
Traditionally, education is meant for future use while training is supposed to be for immediate use (Banks, 2002) . It was also interesting to find that master's students in particular
were not entering the courses to learn new content as much as they wanted to share their own personal experiences and/or professional experiences.
The extent to which the graduate students wanted to selfdescribe their personal characteristics was also an interesting finding (i.e. good problem solver, very knowledgeable). They expressed the desire to use these characteristics to help others within the course environment and providing good advice based upon their "unique" or "different" perspective. Since graduate students expressed a desire to meet course and/or degree requirements and these accomplishments occur over a time period, it is essential that their expectations are determined and hopefully met early in the process so that they will be satisfied with each course and ultimately their degree. Knowing the graduate students' expectations and being able to address them, if possible, may resolve many issues they face upon entering an online course or degree program.
Conclusion
Understanding the expectations of graduate students in online courses adds to the knowledge base of online learning. The students want to contribute to the courses within which they enroll. They want to interact with other students regardless of the content or design of the course.
They want to share their knowledge and their personal and/or professional experiences. They feel that they have unique perspectives to contribute regardless of the course content. They also want to influence the course environment. Although all the courses were online, the students, especially the master's students, wanted to share their personal feelings andemotions in the environment.
Motivational related terms were used throughout the students' responses. Many of the responses began with hope, believe, or goal but not from a position of confidence; yet, the students wanted to share with other students (Eccles & Wigfield, 2002) . The desire for interaction with others was strong, but they did not want to learn from other students.
Course topics may have contributed to responses related to learning from other students. Graduates students may also perceive that other graduate students are incapable of teaching them.
Faculty members and course designers have another framework to assess students' expectations of courses. The use of met-expectations hypothesis is applicable to the academic environment and can be used to gain an understanding of ways of enhancing the learning experiences of both faculty and students. 
